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Foldable C (pyramid)
Foldable C—the pyramid—is a bit more 
complex to create, but the final product is a 
pleasing 3-D form that lends itself not only 
to organizing information but to artistic 
embellishment.  It is useful for organizing 
information on three concepts, characters, 
or other items.

How to Create It
 1. Take an 8½" x 11" inch piece of paper and 

fold it so that one corner on the shorter side 
touches the longer side. 

 2. Fold the paper and cut off the excess. 
The resulting square with a 
diagonal fold is shaped like a 
taco, and is sometimes called 
a “taco fold.” 

 3. Open the “taco” and fold the 
paper in the opposite direc-
tion of the existing diagonal 
crease, to create a second 
diagonal crease.  

 4. You should have four tri-
angles inside the folds of a 
square piece of paper. Cut 
one of the creases to the 
center point. 

 5. Two flaps are created as a 
result of the cut. They will be 
folded one on top of another 
to create a pyramid. But 
first, the desired information
should be recorded on three 
of the four sides. One side 
will be covered by another—
mark this one side to remem-
ber not to write on it. 

 6. Once you’ve recorded the information, glue the flaps to keep 
the pyramid shape. 

Example of Foldable C 
Emilee used the pyramid Foldable to take notes on different 

literary devices. The pyramids shown in the example contain her 
notes on personification, tone, and symbolism as well as illustra-
tions and pictures cut from magazines to help her remember these 
terms. Emilee stacks her completed pyramids one on top of the 
other to store them.
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Foldable D (four flaps) 
Foldable D is used when students have four 
concepts to think about or compare, or four 
topics to respond to, such as who, what, 
when, and where. It’s fairly easy to create. 

How to Create 
1. Fold, but do not crease, a piece of paper 

lengthwise (the “hotdog fold”).   
2. Pinch the top to mark the mid-point of the 

short edge. Then fold each long side in so 
that each long edge meets the mid-point to 
create “shutters.” (This type of fold is some-
times called the “hamburger fold.”) Press to 
crease. 

3. With the page oriented horizontally in front 
of you, fold the left end so it meets the right 
edge, creating a fold halfway along the lon-
gest side of the paper. Open this back out 
and cut along the new fold from each edge 
to the first crease, creating a total of four flaps 
or “shutters.” 

Example of Foldable D 
Jeffrey used this type of Foldable to record 

who, what, where, and when information for the 
book he was reading,  while Dominic used this 
fold to focus on words with a common root. 

▼
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Foldable E (flip book)
Foldable E is sometimes called a flip book, and is one 
easy way to keep track of many bits of related informa-
tion, such as when students are taking notes on charac-
ters or other details from a reading assignment.  

How to Create
1.  Take several sheets of paper (alternating sheets of dif-

ferent colors works nicely) and lay them on top of one 
another so that the end of each is separated from the 
next by a gap of about a half inch. 

2.  Fold the papers over to make tabs, crease them, and glue 
the sheets together inside each fold, at the very top. 

3.  The uppermost flap provides a large spot to write a title 
for the Foldable, such as the name of the book, char-
acter, or topic under study, and to add visual elements 
if desired.   

Example of Foldable E
Erik used this Foldable to keep track of the characters in the Shakespeare play he was reading (Julius Caesar, Marcus 

Antonius, Marcus Brutus, Cassius, Casca, Trebonius, and so on). Maria used this to create a high-frequency prefix, suffix, 
and root word list. 
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Foldable F (10 or more flaps) 
Foldable F is used when students have multiple 
concepts to think about or compare or when 
students want to reinforce facts, words, dates, 
or other types of information they’ve been 
studying and want to retain.   

How to Create
1. Fold a piece of lined notebook paper in half 

(the “hotdog fold”). 

2.  On just one half of the page, cut across the 
page from edge to center on every third line. 
(Or you could cut across on every fourth or fifth 
line, depending on how many tabs for writing 
you want to create, and how much space you 
want to leave to write on each tab.) 

3.  Label the top of each flap with the chosen word 
or concept, and beneath each flap, record the 
definition of the word or concept (or its usage, 
or an example, or whatever information you’re 
focusing on).  

4.  As with Foldable E, if desired, the uppermost 
flap can be used to write a title for the Foldable, 
indicating the purpose it’s being used for.     

Example of Foldable F 
Treena used this fold for her study of confusing word pairs, as shown below. Another student, Paulo, used this fold to keep track of 

multiple meaning words.

▼
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A Powerful Learning Tool 
Of course there are still more ways to fold a sheet of 

paper, and still more ways to use such devices to record 
information. The important thing is to get these useful tools 
into the hands of students and to teach them authentic ways 
to use them in order to maximize their critical thinking and 
improve their literacy skills. 

When students are provided with tools to learn, they 
process information at increasingly complex levels and their 
test scores show it. Graphic organizers are a powerful learn-
ing tool, and Foldables are an innovation that ensures that 
this tool is personally owned by the learner, is manipulative, 
and is interactive.
Douglas Fisher is Professor of Language and Literacy 
Education in the Department of Teacher Education at San 
Diego State University, a former high school English teach-
er, and the author of many articles and books, including 
Improving Adolescent Literacy: Strategies at Work, with 
Nancy Frey, and the forthcoming NCTE book Language 
Learners in the English Classroom, with Carole Rothen-
berg and Nancy Frey. Fisher is also a member of the NCTE 
Professional Development Consulting Network—visit his 
consulting page at http://www.ncte.org/profdev/onsite/
consultants/fisher
Dinah Zike is an award-winning author, educator, educa-
tional consultant, and inventor, known internationally for 
inventing three dimensional hands-on manipulatives and 
graphic organizers known as Foldables. Based in San Anto-
nio, Texas, Zike is a frequent keynote speaker and conducts 
seminars for over 50,000 teachers and parents annually. 
For more information, visit  www.dinah.com
Nancy Frey is Associate Professor of Literacy in the School 
of Teacher Education at San Diego State University, and 
teaches a variety of courses in elementary and secondary 
literacy in content area instruction and supporting students 
with diverse learning needs. She has co-authored several 
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Graphic Organizers Online  
Graphic organizers aren’t limited to paper and pen 

anymore—check out the interactive resources offered on 
the ReadWriteThink site, including a Flip Book that’s 
designed to let users type and illustrate tabbed flip books 
up to ten pages long. The Flip book is used in the fol-
lowing two lessons:

You Know the Movie Is Coming—Now What?
In this lesson, students read a literary text with the eye 

of a director, selecting scenes from the text and putting 
a cinematic spin on them 

http://www.readwritethink.org/lessons/lesson_view.
asp?id=854

Cooking Up Descriptive Language: Designing 
Restaurant Menus

Students explore the genre of menus by analyzing 
existing menus from local restaurants, establish the char-
acteristics of the genre, then work in groups to choose a 
restaurant and create their own custom menus. 

http://www.readwritethink.org/lessons/lesson_view.
asp?id=842

ReadWriteThink’s Student Materials use free browser 
plug-ins. These are downloadable from the Technical 
Support page of the ReadWriteThink site. 
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Purpose
To identify and recognize learning styles to nurture think-

ing and writing

Preparation
Based on Howard Gardner’s theory of multiple intel-

ligences in Frames of Mind, we know that students have 
tendencies to solve problems using distinct learning styles. 
Encouraging students to identify and recognize their learning 
styles can promote improvements in thinking.

Using props on a table representing different approaches 
to learning, discuss the concept of how each person con-
structs meaning in response to varied stimuli, such as visu-
ally with photographs, verbally with books, musically with 
recordings, or kinesthetically with paint or clay.

Props/Materials
Resources

“7 Intelligences Checklist”
www.mitest.com/o2ndary.htm

“Assessment: Find Your Strengths”
www.literacyworks.org/mi/assessment/
findyourstrengths.html

“Multiple Intelligence Inventory”
www.surfaquarium.com/MI/inventory.htm

Sample Projects
A Hodgepodge of Ideas handout (See handout on page 

14, this issue) 

The Stranger Project handout (See figure 3.9 in Lesson 
Plans for Teaching Writing)

Novel Project: Brave New World handout (See figure 
3.10 in Lesson Plans for Teaching Writing)

Bio-Poem handout (See figure 3.11 in Lesson Plans for 
Teaching Writing)

Shakepearean Plays: Othello Project/Hamlet Responses 
handout (See figure 3.12 in Lesson Plans for Teach-
ing Writing)

Process/Procedure
Students survey and identify their types of intelligence, 

using one of the suggested websites. After students deter-
mine the mental learning styles with which they are most 
comfortable, remind them that most people are strong in 
only a few types of intelligences. Adapt or use the Sample 

Multiple Intelligences: Identifying and Using Learning Styles  
by Chris Jennings Dixon

Projects to provide alternative approaches to classroom 
activities. As a follow-up to reading a work of literature, 
ask students to select an approach to completing a project 
individually or collaboratively that best demonstrates their 
learning style.

Pointers or Pitfalls
Many of the project ideas can be adapted to individual 

curriculum. Students should be encouraged to develop more 
than one approach to multiple intelligences. You may, how-
ever, relate that Albert Einstein used all of his intelligences to 
solve a problem. Varying instructional approaches provides 
a nurturing climate for all students. Grading multiple intel-
ligence projects requires establishing introductory rubrics 
or requirements with the students. Because many of the 
projects are to be presented to the class, students should 
be involved in developing criteria and evaluating other 
students’ work. 

Ponderings
The majority of students surveyed in our schools were 

identified as “music smart.” This, of course, is no surprise 
given that the favorite pastime of many students is listening 
to music. Internet sites such as http://www.rockhall.com/
programs/institute.asp, The Rock and Roll Hall of Fame, 
may be accessed for further instructional activities related 
to musical/rhythmic intelligence.

Sneak Peek 

Enjoy this sneak peek 
at Lesson 42 from Lesson 
Plans for Teaching Writing 
(NCTE, 2007), edited by 
Chris Jennings Dixon. This 
collection of innovative 
writing approaches was 
developed by a group of 
middle, high school, and 
college teachers in Writ-
ing Coalition workshops. 
The resulting lessons are 
designed to make writing fun as well as an integral 
part of the curriculum.  To order this book, call NCTE 
Customer Service at 1-877-369-6283, or visit the 
NCTE Store at http://www.ncte.org/store. 

▼
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A Hodgepodge of Ideas Using 
Multiple Intelligences

After you have read the assigned novel, select one of the following approaches to 
completing your project. Be prepared to hand in your materials and to present your 
project to the class:

 1. “That’s Entertainment”—Compile a collection of ten songs that a character in your novel 
would choose as his or her favorites based upon plot, theme, and character analysis. 
Create a tape using the music and rhythms of those pieces.

 2. “Now A Word from Our Sponsor”—Use a well-known advertisement’s refrain to 
demonstrate the actions and personality of one character in your novel. Present the 
commercial in costume.  

   Example: McDonald’s “I’m Lovin’ It” sung by Romeo.

 3. “Unfolding Character”—Use a graphic organizer, such as mapping, to depict the 
relationships between characters in the novel.

 4. “News from the Front”—Using themes and situations related to the novel, research the 
facts of the time period. Then create a more detailed, factually-based characterization 
of a main character using that information.

 5. “You Know What I’m Saying”—Using dialogue from the novel, update the language 
to convey meaning for contemporary audiences.

 6. “You Were There”—Imagine that you are a character in the novel. Write a scene in-
cluding components of the book with you as a part of the setting and plot.

 7. “A Space Odyssey”—Create a timeline for the actions and plot of the novel.

 8. “In the Eye of the Beholder”—Draw or sketch or paint five significant scenes from the 
novel. Include captions for each scene.

 9. “What’s On?”—Find five media articles that connect to the novel’s theme. Place them on 
a poster with an accompanying paragraph explaining the connection of each article. 

10. “Do Not Pass ‘GO’”—Create a board game using characters, plot, conflict, theme, 
and setting of the novel.

from Lesson Plans for Teaching Writing, edited by Chris Jennings Dixon © 2007 National Council of Teachers 
of English.
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CLASSROOM NOTES

National Council of Teachers of English
1111 W. Kenyon Road
Urbana, IL 61801-1096

These lessons are from ReadWriteThink.org, a website which provides educators and students access 
to the highest quality practices and resources in reading and language arts instruction. The lessons are 
written by classroom teachers, and are linked to English Language Arts Standards from the International 
Reading Association and the National Council of Teachers of English. 

A great activity for the beginning of the school year is working with students on goal 
setting. The ReadWriteThink lesson plan “A Poem of Possibilities: Thinking about the Future” invites 
students to ponder their future.  Inspired by John Updike’s poem “Ex-Basketball Player,” students 
write poems or prose poems intended for a real audience—themselves, five years in the future.
http://www.readwritethink.org/lessons/lesson_view.asp?id=943 

At the start of the school year, invite students to review their school website and use a 
graphic organizer to analyze various aspects of their school environment. Then, using 
Walt Whitman’s list poem “I Hear America Singing” as a model, students create list poems that 
reflect a representation of their own school community. Finally, they reflect upon those individu-
als or groups who might have been omitted from their poems. Visit the ReadWriteThink lesson 
plan “Walt Whitman as a Model Poet: ‘I Hear My School Singing’.”
http://www.readwritethink.org/lessons/lesson_view.asp?id=989 

To build connections and community within the classroom, students need to share and 
celebrate their unique interests and talents. The ReadWriteThink lesson plan “The Feature 
Story—Fifteen Minutes (and 500 Words) of Fame!” combines interviewing techniques and 
journalistic writing as it challenges students to write feature stories about their classmates.
http://www.readwritethink.org/lessons/lesson_view.asp?id=987 

The ReadWriteThink lesson “It’s My Life: Multimodal Autobiography Project” allows 
students to express themselves verbally, visually, and musically by creating multimodal 
autobiographies. Students benefit from the open exchange of ideas with other students and 
share important events in their lives through a PowerPoint presentation. This is a great way to 
build classroom community at the beginning of the year.
http://www.readwritethink.org/lessons/lesson_view.asp?id=1051 
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