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English Learners In Out-of-
School Time  



The California School-Age Consortium 

Since 1982, the California School-Age Consortium 
(CalSAC) has worked to support and advance individuals 
and organizations in providing quality and accessible out-
of-school time programs. 
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We accomplish our mission 
through a focus on: 

y Fostering professional 
connections 

y Enhancing competency 
y Building a community of 

leaders 

Fostering 
CONNECTIONS 

Enhancing 
COMPETENCY 

Building 
COMMUNITY 
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Today’s Objectives 

By the end of this module, participants will: 
 

y Reflect on their own experiences to better understand 
the English Learner experience. 

y Learn strategies to better serve English Learners in 
OST Programs.  
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Today’s Agenda 

y Getting Started 
y Self-Reflection  
y English Learner Training & Professional Development 

Project Model 
y Core Principles for Working with ELs in OST 
y Research-Based Strategies for Supporting English 

Learners 
y Closing and Evaluations 
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Group Agreements 
y Choose to be present and engaged in learning 
y Phone off or on vibrate 
y Avoid side bar conversations 
y Agree to disagree 
y Be aware of diversity in the group  
 (culture, age, sexual orientation, privileges, gender and experience) 

 



Bike Rack  
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Self-Reflection  
Find a partner.  Introduce 
yourself to your partner 
and discuss the following 
prompt: 
 

Talk about a time where 
you felt like a fish out 
of water. 
 
After each partner has 
taken turns discussing the 
prompt, go back to your 
seats. 
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English Learner Training & Professional 
Development Project 

y There are eight million+ school-age 
English Learners living in the United 
States. 

y One out of six of the nation’s 5 – 17 
year old’s are ELs. 

y By 2030, projections show that 40% of 
the school-aged population in the nation 
will be language minorities.  
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English Learner Training & Professional 
Development Project 

y 22.7% of children/youth in California are 
English Learners 

y Top 5 languages spoken in CA are: 
◦ Spanish  (84.2%) 
◦ Vietnamese (2.3%) 
◦ Pilipino (Filipino or Tagalog) (1.4%) 
◦ Cantonese (1.3%) 
◦ Mandarin (1.2%) 
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English Learner Training & Professional 
Development Project 

CAHSEE Results 2013-15, 10thgraders 
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% of EL 
Students Failing 

% of English Only 
Students Failing 

Math 44 14 
English 56 13 



English Learner Training & Professional 
Development Project 
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Training # 1  
Knowing English Learners 

Program Tool #1 
Buddy System Tool 

Eliciting EL Voices Tool 
Strategies for Addressing EL Needs by 

Typology Tool 

Training # 2 
English Language 

Development, Academic 
Support & Linkage to the 

School Day 

Program Tool #2 
Research-Based Strategies 

My Personal Lexicon Activity 
Word Quilt Activity 
Graphic Organizers 

Tips for Linking to the School Day 
Teacher Questionnaire Tool  

Training # 3 
Healthy Cultural Identities & 

Engaging Families and 
Communities 

Program Tool #3 
Tips for Engaging Families and 

Communities 
Mapping EL Resources Tool 

Family Language and Cultural Map 
Activity 

Exploring Culture Activity 

Staff attend 3 EL 
Trainings 

Staff implement 1-2 
strategies or activities 
from each Program Tool  

Support and Site Visits 
Each site receives follow up support after each 

training, including 1 site visit 



English Learner Training & Professional 
Development Project 
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Jhumpa Bhattacharya  
Co-Executive Director 

Jimena Quiroga-Hopkins 
Co-Executive Director 



Core Principles for Working with 
English Learners in OST 

Know Your 
English Language 

Learners 

Be Cultural 
Brokers For 
Families and 
Communities 

Build Cross-
Cultural 

Leadership Skills 

Support Language 
Development 

Create a Safe and 
Affirming 

Environment 

Promote Culture 
& Language for 
Healthy Identity 
Development 

Customize 
Programming 
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Research-Based Strategies to 
Support English Learners in OST 

y Language learning 
happens continuously 
and in multiple ways for 
English Learners.   

y Successful and effective 
afterschool programs are 
those that integrate 
strategies throughout 
their programming, 
not just at a specific time 
of direct English learning 
instruction. 
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Research-Based Strategies to Support 
English Learners in OST: Take/Retake 

Take 1: role play a 
scenario in program 
without using your 
strategy 
 
Take 2: role play the 
same scenario, showing 
the tip in strategy 
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EL Project Results: 2013-14 

• 16 CalSAC English Learner Trainers 
• 55 Sites across California  
• Over 200 Staff Attended Training 
• 184 Hours of Training 

 
CalSAC: Enriching children by empowering professionals since 1982 

www.CalSAC.org 



 
EL Project Results 
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PREPARING 
STAFF FOR 
SUCCESS 
Line staff felt more 
prepared to support 
English Learners in 
their programs as a 
result of this project.*  

 

Source: Program Staff Survey 2013-14, n=87 (Line Staff, n=38; Others, n=49); Participants were asked to 
rate how prepared they felt, on a 1-7 scale, to support English Learners a) before they attended the training 
and  b)  now,  at  the  time  of  the  survey;;  1  =  “Not  prepared,”  4  =  “Somewhat  prepared,”  7  =  “Very  prepared.” 



EL Project Results 
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PRIORITIZING 
ENGLISH 
LEARNERS 
Line staff prioritized 
supporting English 
Learners more highly 
as a result of this 
project.*  

 

Source: Program Staff Survey 2013-14, n=87 (Line Staff, n=38; Others, n=49); Participants were asked to 
rate how high a priority, on a 1-7 scale, supporting English Learners was to them a) before they attended the 
training  and  b)  now,  at  the  time  of  the  survey;;  1  =  “Not  a  priority,”  4  =  “Somewhat  a  priority,”  7  =  “My  top  
priority.” 
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Today’s Objectives 

By the end of this module, participants will: 
 

y Reflect on their own experiences to better understand 
the English Learner experience. 

y Learn strategies to better serve English Learners in 
OST Programs.  



Closing 
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Get Involved with CalSAC: 

y Join a Chapter in your area! 
 

y Attend CalSAC’s Afterschool Challenge @ the 
State Capitol 

 
y Apply to be a CalSAC Trainer! 

 
y Join us online:   Twitter,  Facebook 

 
www.calsac.org 
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Thank You and Evaluations 

 Please take a few minutes to complete the evaluation 
for this module.  Your feedback is greatly appreciated. 

 
 
 
 
 

Thank you for your participation! 
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English�Learner�Training�&�Professional�Development�Project�

The�English�Learner�Training�and�Professional�Development�Project�is�an�intensive�program�designed�to�strengthen�
the�capacity�of�outͲofͲschool�time�providers�to�deliver�highͲquality�programming�that�meets�the�needs�of�English�

Learner�children�and�youth�across�California.��

�
This�is�a�project�of�the�California�SchoolͲAge�Consortium�made�possible�through�a�partnership�with��

Development�Without�Limits�West�and�Public�Profit�with�generous�funding�from�the�S.�H.�Cowell�Foundation.��
�

California�SchoolͲAge�Consortium�

Since�1982,�the�California�SchoolͲAge�Consortium�has�worked�to�support�and�advance�professionals�and�
organizations�in�providing�quality�and�affordable�outͲofͲschool�time�programs.�We�accomplish�our�mission�through�a�

focus�on�fostering�connections,�enhancing�competency�and�building�a�community�of�leaders.�

�
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�

�

�

�

California�SchoolͲAge�Consortium�
1440�Broadway,�Suite�501�

Oakland,�CA�94612�
510.444.4622�
www.calsac.org�

�
Copyright©2014�by�California�SchoolͲAge�Consortium�
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INTRODUCTION�
�
The�English�Learner�Training�and�Professional�Development�Project�provides�outͲofͲschool�time�programs�with�robust�
technical�assistance�that�is�designed�to�strengthen�the�capacity�of�providers�to�deliver�highͲquality�services.�This�
includes�a�series�of�training�modules,�onsite�observations,�coaching,�and�corresponding�booklets.�The�booklets�are�
designed�to�complement�the�training�modules�below�by�providing�tools�to�apply�in�programs.��
�
4.2.1�Knowing�English�Learners�
This�training�module�helps�participants�gain�a�deeper�understanding�of�the�diversity�of�the�English�Learner�
population,�their�various�needs,�and�ways�to�learn�more�about�their�own�English�Learner�population.�
�
4.2.2�English�Language�Development,�Academic�Support�&�Linkage�to�the�School�Day�
This�training�module�helps�participants�learn�about�the�research�behind�language�development,�and�gain�an�
understanding�of�researchͲbased�strategies�to�support�English�language�development�and�provide�academic�support�
to�English�Learners.�
�
4.2.3�Healthy�Cultural�Identities�and�Engaging�Families�and�Communities�
This�training�module�allows�participants�to�explore�the�benefits�of�connecting�young�people�to�their�home�languages�
and�cultures,�and�learn�how�to�effectively�engage�with�English�Learner�families�and�communities.�
�
Booklet�Design��
The�Tools�for�OutͲofͲSchool�Time�Booklets�are�designed�to�be�used�after�each�training.�It�is�recommended�that�site�
staff�are�given�planning�time�to�work�through�the�strategies,�discussions�and�planning�templates�in�the�booklets.��
�
The�icons�below�are�included�to�help�users�navigate�the�different�types�of�tools�in�the�booklets.�Each�type�may�not�be�
in�every�booklet.��
�

�

Strategies�
The�strategies�provided�in�the�booklets�are�designed�to�guide�staff�through�a�review,�discussion�and�
planning�process�to�examine�and�improve�programs.��

�

Activities�
The�activities�included�support�strategies�and�are�intended�to�be�implemented�with�relatively�little�
planning.��

�

Resources�
The�resources�provided�offer�additional�tips�and�information�to�support�the�implementation�of�
strategies�and�activities.��

�
In�this�Booklet�
The�tools�contained�in�the�following�pages�build�upon�4.2.2�English�Language�Development,�Academic�Support�&�
Linkage�to�the�School�Day,�and�will�give�program�staff�numerous�ways�to�approach�language�acquisition�and�
development�for�English�Learners.���
�
Implementing�ResearchͲBased�Strategies�……………………………..…………………………………………………………………………………���5�
Program�Activities�………………………………….……..…………………………………………………………………………………………………………�11�
Checklist�of�ResearchͲBased�Strategies�………………………………………………………….………………………………………………………..�18�
Tips�for�Linking�to�the�School�Day�to�Support�English�Learners�……………………………………………………………………….……….�19�
Teacher�Questionnaire�………………......................................................................................................................... .........�20
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�
After� becoming� familiar� with� how�
people� learn� language,� the�next� step� is�
to� think� about� how� to� implement�
specific� strategies� program� wide� that�

are�researchͲbased.� �Since� language� learning�happens�
continuously� and� in� multiple� ways,� successful� and�
effective�programs�are�those�that� integrate�strategies�
throughout�their�programming,�not�just�specific�times�
of� direct� English� instruction.� � In� this� section,�we�will�

explore� ways� to� implement� strategies� throughout�
each�program.�
�
The�following�pages�contain�researchͲbased�strategies�
with� implementation� ideas� to� help� staff� think� about�
how�to�integrate�strategies�into�their�program.��These�
strategies�will�help�ALL�children�and�youth�–�not� just�
your�English�Learners!�

�
�
�
�

�

�

� �

Implementing�ResearchͲBased�Strategies�

INSTRUCTIONS
�

STEP�1:�Review�and�Brainstorm�
Read�over�the�researchͲbased�strategies�in�the�chart�below.�For�further�explanation�
read�the�implementation�example�in�the�second�column.���
�
Next,�write�down�any�ideas�that�come�up.�For�example,�during�story�hour�an�agency�
can�incorporate�using�stories�from�the�languages�and�cultures�of�the�children/youth�in�
their�program�to�promote�home�language�use.�
�
STEP�2:�Discussion�
During�a�staff�meeting,�have�a�discussion�using�the�discussion�questions�provided.�As�a�
group,�pick�2Ͳ3�strategies�to�prioritize�implementing�at�the�site�this�year.��
�

STEP�3:�Planning�
Fill�out�the�planning�matrix�to�help�create�an�
implementation�plan.��

�
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IMPLEMENTING�RESEARCHͲBASED�STRATEGIES�

STEP�1:�Review�and�Brainstorm�
Strategy� Implementation�Example�

Where/how�can�I�use�this�strategy�in�my�
program?�

Deliberately�seek�to�
build�friendships�
between�English�
Learners�and�fluent�
English�Speakers�

�
x When�picking�teams�for�activities�or�

projects,�deliberately�mix�
children/youth�–�don’t�let�them�selfͲ
select.�

x Create�a�buddy�system�where�
newcomer�children/youth�are�
paired�with�fluent�English�speaking�
children/youth�who�grew�up�here�to�
help�the�newcomers�learn�about�life�
and�culture�in�the�U.S.�and�expose�
them�to�English�spoken�by�a�fluent�
English�speaker.�

�

�

Intentionally�teach�
English�vocabulary�
related�to�program�
activities�

�
x While�teaching�a�specific�activity,�be�

explicit�about�teaching�key�words�or�
terms�that�are�related�to�the�activity�
being�conducted,�such�as�“collage”�
or�“scissors”�for�art;�“blend”,�
“tablespoon”�or�“measure”�for�
cooking�classes;�“rotate”�or�
“dribble”�for�sports.�Use�multiple�
methods�for�teaching�the�
vocabulary�word.�

�

�

Promote�the�use�of�
home�language�
during�program�

�
x Set�aside�a�slot�of�time�each�week�

where�children/youth�with�a�home�
language�other�than�English�teach�
monolingual�English�speakers�
common�phrases�in�their�home�
language.�

x Pause�during�an�activity�and�ask�
children/youth�to�share�how�to�say�
different�words�related�to�an�activity�
in�their�home�language�and�have�the�
entire�class�learn�them.�

�

�

� �
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IMPLEMENTING�RESEARCHͲBASED�STRATEGIES�

STEP�1:�Review�and�Brainstorm�
Strategy� Implementation�Example�

Where/how�can�I�use�this�strategy�in�my�
program?�

Use�visuals�to�
communicate�
instructions�or�
explain�concepts�

�
x Use�pictures�to�help�describe�

different�words�teachers�are�using�
while�explaining�a�task.��For�
example,�have�a�picture�of�a�person�
running�when�explaining�the�rules�of�
a�sports�game�if�running�is�a�part�of�
the�game.�

x Use�graphic�organizers/thinking�
maps�to�help�explain�content�like�
word�webs,�story�boards,�etc.�

�

�

Check�for�
comprehension�

�
x After�giving�an�instruction,�ask�

children/youth�what�they�
understood.��Ask�for�both�verbal�and�
nonͲverbal�answers�(nonͲverbal�sign�
could�be�thumbs�up�for�yes,�thumbs�
down�for�no).���

x Create�opportunities�for�
children/youth�to�ask�questions�or�
request�clarification.�

�

�

Incorporate�
activities�and�
programming�that�
is�relevant�to�
children/youth�lives�
and�cultures�

�
x If�the�community�the�agency�works�

in�is�really�into�soccer,�bring�
newspaper�clippings�of�world�soccer�
events�and�share�with�the�entire�
program.��Have�a�discussion�about�
what�the�articles�highlights.��If�
possible,�have�the�discussion�in�both�
the�home�language�and�in�English.�

�

�

�

� �



8�� � �California�SchoolͲAge�Consortium�

IMPLEMENTING�RESEARCHͲBASED�STRATEGIES�

STEP�1:�Review�and�Brainstorm�
Strategy� Implementation�Example�

Where/how�can�I�use�this�strategy�in�my�
program?�

Ensure�emotional�
safety�for�English�
Learners�

�
x Intervene�immediately�when�

hearing�an�antiͲbilingual,�antiͲ
immigrant�comment�or�teasing�due�
to�a�child’s/youth’s�race,�language�
skill�or�culture.�

x Create�an�agreement�that�no�one�
will�be�made�fun�of�because�of�their�
accent�in�English.�

�

�

Take�advantage�of�
tutoring�time�or�
homework�help�to�
teach�academic�
vocabulary�

�
x While�doing�homework�help,�look�

for�specific�academic�vocabulary�
words�and�subjectͲspecific�words�
that�are�not�in�everyday�language.��
Examples�of�academic�words�may�
be:�analyze,�concept,�etc.�SubjectͲ
specific�vocabulary�may�be�words�
like�“parallelogram”�in�math,�or�
“symbol”�in�English�or�“molecule”�in�
science.��Make�a�point�of�ensuring�
children/youth�understand�what�
these�words�mean.��Draw�on�home�
language�to�help.�

x Get�a�list�of�vocabulary�words�from�
schoolͲday�teachers�that�
children/youth�need�to�know�and�go�
over�them�during�homework�help,�
or�incorporate�those�words�into�the�
regular�programming.�

�

�

�

� �
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IMPLEMENTING�RESEARCHͲBASED�STRATEGIES�

STEP�1:�Review�and�Brainstorm�
Strategy� Implementation�Example�

Where/how�can�I�use�this�strategy�in�my�
program?�

Intentionally�create�
time�and�space�for�
English�Learners�to�
practice�English�

�
x Include�a�discussion�element�to�

everyday�activities�that�happen�
already�in�the�program.���
For�example,�after�playing�a�game,�
bring�children/youth�together�and�
have�a�discussion�about�what�their�
favorite�part�was,�or�what�they�
would�like�to�do�differently�next�
time.���

x Make�sure�to�have�everyone�talk.�
Remember�to�pay�attention�to�what�
stage�each�child/youth�is�at�in�their�
language�learning.���

x Ask�more�yes�and�no�questions�for�
Beginners�and�more�detailed�
questions�for�Intermediate�and�
beyond.�

�

�

�

STEP�2:�Discussion�
Discussion�Questions�
Note:��It�is�recommended�that�facilitators�either�create�group�agreements�or�remind�participants�of�the�agreements�
that�have�already�been�created�before�having�this�discussion.��
�

 What�questions�came�up�when�reading�through�the�strategies?��
�

 Are�we�already�doing�any�of�these�strategies�in�our�program?��If�yes,�what�are�they?��Are�there�ways�we�can�be�
more�intentional�in�the�strategies�we�are�already�implementing?�
�

 What�are�some�new�ideas�people�came�up�with�when�thinking�about�how�to�incorporate�a�specific�strategy�into�
our�program?�
�

 If�we�are�not�doing�any�of�these�strategies,�what�are�the�strategies�that�seem�most�appropriate�and�doable�to�
implement�in�our�program�this�year?�
�

 Of�the�strategies�that�we�just�listed,�which�2Ͳ3�do�we�want�to�prioritize�as�a�staff?�

� �
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IMPLEMENTING�RESEARCHͲBASED�STRATEGIES�

STEP�3:�Planning�
Strategy� Implementation�Idea� Timeline�

Example:�
�Ͳ�Intentionally�create�time�
and�space�for�English�
Learners�to�practice�English�

Example:�
Ͳ�All�staff�members�will�incorporate�discussion�after�any�
group�work/activity�we�do.��For�example,�after�
completing�an�art�activity,�we�will�have�a�group�
discussion�about�how�students�felt�about�the�activity.�

Example:�
Ͳ�All�staff�members�will�incorporate�
this�strategy�in�next�month’s�(Dec)�
lesson�plan.�
�

� � �

� � �

� � �

� �



11�English�Learner�Training�&�Professional�Development�Project�

�
�
�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

California�SchoolͲAge�Consortium�
1440�Broadway,�Suite�501�

Oakland,�CA�94612�
510.444.4622�
www.calsac.org�

�
Copyright©2014�by�California�SchoolͲAge�Consortium�

All�rights�reserved�

� �



12�� � �California�SchoolͲAge�Consortium�

�

�

California�SchoolͲAge�Consortium�
1440�Broadway,�Suite�501�

Oakland,�CA�94612�
www.calsac.org�
510.444.4622�

�
Enriching�children�by�empowering�professionals�since�1982�



  

1440  B r oa dw ay,  S u i t e  501  ~  Oak la nd,  C A  94 61 2  P h:  5 10 . 444 . 4 622  F ax :  5 10 . 4 44 . 4 62 3  w w w . C a lS AC . or g  

Enriching children by empowering professionals since 1982 

 

Core Principles for Working With  
English Learners in Afterschool 

 

Afterschool programs can affirm their roles as inclusive, high quality programs for English Learners 

by incorporating the following principles: 

 
Know Your English Language Learners:  According to the Alliance for a Better Community’s research 

report, “data on who is an English Learner is generally not provided”
1
 by afterschool programs.  

While some program staff may be inclined to identify English Learners as those who speak another 

language at home or by observing perceived oral fluency, such assumptions can lead to inaccurate 

conclusions about which program participants are actually English Learners. Programs should have 

access to and utilize children’s/youth’s English Language Assessment scores to obtain a more 

accurate picture. Then a program can take the next step, exploring the demographics to learn more 

about the diversity within their EL population (i.e., nationality, immigration experience, etc.) in order 

to understand what their specific needs may be. 

 
Be Cultural Brokers For Families and Communities: Afterschool programs can play a crucial role in 

being cultural brokers not just for the English Learners in their programs, but also for their families. 

Often EL children/youth and their families may need access to valuable information regarding basic 

needs or in order to understand how the U.S school system works. Programs can direct families to 

local resources or even implement programming aspects that include informational meetings for 

parents in their home languages. 

 
Build Cross-Cultural Leadership Skills: English Learners are often isolated during the school day 

leaving it difficult to connect with and build friendships with monolingual English speakers. 

Afterschool programs can strategically help build connections between EL children/youth and 

monolingual English speakers, helping both groups gain much needed cross-cultural skills.  As our 

communities are becoming more and more diverse, children/youth need to understand the concept 

of culture, and to be sensitive and adaptive to interacting with people from different ethnic/cultural 

backgrounds than their own.  As children/youth develop awareness of and respect for their own 

identity group and others, the next step is better communication which can help with tense 

intergroup relations.  Promoting the development of cross-cultural skills is fundamental in helping 

children/youth mediate conflicts when they arise and creating harmonious diverse communities.  
 
Support Language Development: It is essential for programs to recognize that English Learners need 

language development in both English and in their home language(s). During the school day, much 

of the focus is put on oral English fluency often leaving EL children/youth with limited literacy skills 

in both languages.  Research indicates that both languages need to be addressed and supported in 

                                                           
1
 Zarate, Cynthia V. & Alliance for a Better Community. (2009). Maximizing After School Opportunities for English 

Learners.  Los Angeles, CA: Alliance for a Better Community. 
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order to obtain true fluency and literacy.  The bottom line is ELs need language development in 

general in order to succeed academically and socially.  In addition, it’s important to recognize that 

there is a difference between social and academic English language skills. While many English 

Learners may have sufficient English skills to engage socially, this is not an indication of the level of 

English they have attained to succeed in academic work.  EL children/youth attain “playground” 

English much faster than academic English. In order to help develop the academic vocabulary of EL 

children/youth, afterschool program staff can be explicit during tutoring sessions about teaching 

academic vocabulary related to the content of the lessons English Learners are learning, as well as 

vocabulary related to the content of the program activities. Furthermore, program staff can use 

visual cues and graphics to help EL children/youth understand concepts and expand their 

vocabulary.  

 
Create a Safe Space and Affirming Environment: Linguist Stephen Krashen talks about the “affective 

filter,”
2
 which indicates that people must feel emotionally safe in order to acquire a new language. 

Programs can create intentional environments where ELs feel safe and know that they will not be 

ridiculed if they pronounce something incorrectly. Programs can also ensure that anti-immigrant 

and anti-bilingual comments are not tolerated. Creating this type of environment can help build the 

confidence of EL children/youth to practice oral English, as well as support their emotional safety 

and development. 
 
Promote Culture & Language for Healthy Identity Development: As children/youth begin to settle 

into a new culture, they can often be surrounded by negative sentiments about their cultures and 

languages, making it easier for them to feel ashamed and ultimately to abandon their cultures and 

forget their home languages. Programs can provide structured opportunities where children/youth 

can talk openly about their cultures and learn about other cultures as well. This allows opportunities 

for children/youth to feel proud about their cultural identities. In a similar manner, English Learners 

need to be given explicit permission and encouragement to speak their own language. True 

bilingualism is a much-needed skill in today’s global society. 

 
Customize Programming: Once programs can identify their EL population and assess the diversity 

within their EL population, program administrators and teachers can design program content that 

addresses specific needs. For example, more visual cues can be incorporated for very limited English 

speakers, while more discussion groups that incorporate critical thinking and deeper analysis can be 

integrated into program activities for children/youth who are more fluent. If a program finds that they 

have a number of English Learners who have migrated to the U.S from war-torn countries or who have 

difficult immigration experiences, staff can be trained to better understand and support children/youth 

with these types of experiences.  
 

                                                           

2 Krashen, Stephen D. (1981). Principles and Practice in Second Language Acquisition:  English Language Teaching Series. 

London: Prentice-Hall International (UK).  

 


