SKILL SHEET:

The Creative Process

The creative process is similar for all
areas of communications — it usu-
ally involves gathering information,
brainstorming, planning, getting
feedback, production and evaluation,
Here are some things to consider at
each stage of your graphic design
project.

STAGE 1:
Gathering Information

Before you start developing your

design, you'll need to find out:

* Who is the audience and what
do you want them to do?

¢ What is the message?

» What formats (such as adver-
tisements, fliers, brochures and
presentation graphics) are
available and which format will
best suit your purpose?

¢ What setting will your design
piece be seen in? What will be
competing with it for attention?

e What production or reproduc-
tion processes are available to
you and which one will best
suit your purpose?

s What is the life span of your
design piece? Will it be read
once and recycled, or saved
and used by more than one
person? '

¢ What is your timeline and
budget?

STAGE 2:
Brainstorming Ideas

Your brain can work on a creative
problem even when you're not con-
centrating on it! Be prepared -
great creative insights can occur at
times when you're doing something
totally unrelated to your project.

Brainstorming is a technique for

generating lots of ideas in a short

time (see “Brainstorming” on pg.

5). Remember that all ideas are

good ideas at this stage!

¢ Look in magazines, books or
other sources to see how others
solved similar problems,

¢ Make lots of small, quick
“thumbnail sketches” to try
out many visual ideas.

» Trite lots of short, action-
oriented headlines or slogans.

* Look for images (photographs,
clip-art) that might go with
your message.

¢ Think about the feeling or
mood you wish to convey, then
look for type styles and colors
that could help express it.

STAGE 3:

Fine-Tuning Ideas,
Getting Feedback &
Planning Production

Make a more complete version of.

your best idea or ideas, This could
be an actual size or scale model of
a drawing that looks as much as
possible like the final piece. You can
use it to:

* Present to others for feedback.

* Serve as a “road map” for
producing your final artwork.

¢ Get cost and time estimates for
offset printing or other meth-
ods of reproduction.

STAGE 4:
Producing the

Final Piece

Once your design is approved and
you've checked to make sure it will
he able to be produced within your
budget, you can move on to pro-
duction. Production methods will be
different depending on whether
your final design will be:

¢ Handmade,

e Printed by a photocopier, offset
printing press or silkscreen
printer.

» Viewed on a television, video
or computer screen.

* Painted on a wall, signboard,

vehicle or other object.

Produced as a display or

exhibit,

If your final product is going to be
handled by others (such as a
printer) talk with the people who
witl be working with your artwork,
Be sure you know how they would
like it to be prepared. Include clear,
written instructions and always give
them a phone number where they
can reach you with questions!

STAGE 5:
Evaluating Results

Did your intended audience get your
message and respond the way you
hoped they would? {See the “How
Did I Do?” skill sheet on pg. 72 for
help in evaluating your work.)
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SKILL SHEET:

Designing Symbols &

Logos That Work

Symbols

Symbols are designs that are used to represent
ideas, processes, directions or things.

Well-designed symbols:

* Are easy to recognize, understand and remember.
Are simple and bold with no unnecessary details.
Are easy to reproduce in small or large sizes.

Can be reproduced in one color, especially black.
Use “white space” (negative space) as effectively
as positive space.

Symbol Examples:

[ A/

LK

Logos

Logos are designs that often combine a name with a
symbol to represent a company, organization or indi-
vidual. Well-designed logos have the same qualities as
well-designed symbols. In addition, you need fo con-
sider the use of typeface and style and how well the
word or words work with the symbols. Logos should:

¢ Positively express the personality or image of the
organization, product or individuals they represent.

e Work well when used in intended applications
such as letterhead, business cards and signs.

Logo Examples:

MICHICAN STATE

UNIVYERSITY

EXTENSION

Symbol & Logo Design Tips

The design process for symbols and logos is similar to
the design process for other visual communication
projects (see “The Creative Process” skill sheet on pg.
59). Here are some additional things to consider:

¢ You have probably been exposed to thousands of
symbols in your lifetime, many you consciously
recognize and many your brain has unconsciously
stored away. When designing symbols or logos,
it's important to make sure that your designs
don't accidentally resemble too closely the
registered trademarks of other businesses or
organizations. Cne way you can avoid this is by
having others review and comment on your
designs. Another way is to look in the library or
bookstore for books that showcase logo or symbol
designs.

H
s Another important reason to have several people
review your designs is to find out whether they
can understand what you are trying to communi-
cate. What makes sense to you may confuse {or
possibly even offend!) someone else.
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SKILL SHEET:

Designing Presentation
Graphics That Work

Presentation graphics are visual
aids used to clarify and highlight
public speaking. Posters, charts
and overheads are some examples.

Consider Your

Audience

* Make type large enough for your
audience to read. Check out your
visunals from the farthest distance
they will be viewed to see if the
audience can read them.

* Don't stack type vertically or place
it at odd angles unless you really
need to for a special effect. Your
audience will get stiff necks trying
to read too much type that isn't
horizontal!

¢ Use points or areas of color to help
lead the viewer's eye through your
visuals.

® Keep your visuals simple and the
information on each one brief. Go
easy o1 the boxes, lines and other
potential visual clutter. Break your

information up into several visuals
and edit it so only the essential in-
formation is shown.

* Don't spend too much time on one
visual. You'll lose the interest of
your audience.

¢ Avoid using red and green together
to compare data on charts and
graphs. It is difficult for people who
are color blind to see the difference.

Consider Your
Information

* Take time to proofread and check
the accuracy of your information.
Never use visuals that you haven't
carefully checked. (Failing to check
your visuals ahead of time could be
embarrassing to you and your
audience!)

* Vary the size, weight and color of
the elements in your visuals when
you need to emphasize something.

Too many elements used for empha-
sis on one visual have the opposite
effect - nothing will stand out!

Consider Your

Presentation
Environment

Plan time to check the availability
of electrical plugs and extension
cords, curtains to darken windows
or the best arrangement of your
audiovisual equipment. If possible,
double-check equipment before
your presentation to make sure it
is working properly. Always have a
backup plan just in case your equip-
ment breaks down.
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Designing Layouts That Work Skill Sheet continued
Anatomy of a Flier or Poster

a Does the Thought of Doing
Presentations Make You Nervous?
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*
You Can Learn to Communicate = >
With Confidence At: =
. Headline in
—a—— “displ
Express Yoarself!5 oo

January 1, 20012 subhead
A Location Near You

Decorative

s " Ileam tips and tricks for creating and delivering dynamite
initial cap

e e £ Lid
presentations. You'll find out what the pros know about: Body copy

or “text”
“Bulleted” 8.

Writing a memorable speech.
list

Designing presentation graphics that will get you noticed.
Calming stage nerves.

Speaking clearly and with confidence.

Making effective use of communications media.

X

“Rule” or line —a—

ADMISSION
FREE!
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“Graphic™
or “Clip Art”
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Communication Visual

Draw a symbol or presentation graphic that communicates your program alignment to
the common core standards.
Think about. Who is the gudience and what do you want them to do? What is the message?
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§1"m'hf/gm§ Elevator Speech

The elevator speech - 80 named because it describes your organization’s work in the time span
of an elevator ride — can be a vital tool to introduce your vision and message.

While your issues may be complex, the policies nuanced, and the needs of your constituents
huge, developing clear, straightforward language about your work can help engage audiences.
It's not about “dumbing down” your work — it's about opening it up so that others find if relevant
and interesting. With a short, pithy description of your work on hand, you can connect with more
potential supporters.

Here are some tips for developing a successful elevator pitch (see the accompanying worksheet
to get started on your slevator speech).

Brevity. It's not just the soul of wit, it's also the core principle of a good elevator speech. You
should be able to say what you need to say in about a minute., Focus on what's most important
and cut away the rest.

Opening. You want a hook {o pique the listener’s interest, or a quick tag line to encapsulate
what you are about fo say.

For example: “Utopia for Kids finds solutions to the toughest problems facing our state's
children and families.”

Problem. Define the task at hand in clear simple terms to illustrate the purpose of your work.

For example: “Affordable health care should be within reach of every family in Utopia,
but far too many struggle to make ends meet.”

Solution. Say what you are doing about the problem. Does your organization’s mission and
approach match the scale of the problem you've outlined?

For example: “At Utopia for Kids, we know change is possible. Today, more children in
Utopia have access to affordable health care than a generation ago. We worked with a
bipartisan group of lawmakers to ensure 180,000 children who were uninsured two years
ago are able to get the care they need today.”

Action. Close with an invitation to your listeners to be part of your solution. What can your
audience do to engage, assist, or support your work?

For example: “You can help us continue our advocacy success and deliver more wins
for Kids by becoming a member of Utopia for Kids.”

Avoid jargon. Steer clear of acronyms, buzzwords and insider speak to keep your audience
engaged.

Passion. Perhaps the most important part of a good elevator speech is the gusto, enthusiasm
and commitment to the work it expresses. Don't be afraid to demonstrate the passion and drive
you feel for the work.



_ ‘:SF f: Elevator Speech
':"’z Strat @5.6«(; Worksheet

Opening. You want a hook to pique the listener’s interest, or a quick tag line to encapsulate
what you are about to say.

Problem. Define the task at hand in clear simple terms to illustrate the purpose of your work.

Solution. Explain concisely what you are doing about the problem. What is the unique value
your organization brings to the table here?

Action. Close with an invitation to your listeners to be part of your solution. What can your
audience do to engage, assist, or support your work?




Write your own Elevator Speech! - Make a connection in 30 seconds or less

Te develop an introductory statement that you can use in a variety of settings (waiting in line at a coffee
shop, sitting next to somebody on an airplane, sharing an elevator with somebody at work, participating in an
inferview), think about the following:

Who am 1?7
Example: ‘Hello, my name is... and I'm the ...for ...agency.”

What is my objective?
Example: “My agency is striving fo develop youth programs that align to the CCSS.”

What are my strengths?

Example: “At....agency we have developed aclivities that help youth build learning skills in.... that afign
Io...CCSS. We know that if youth have strong skills in...they will be prepared lo successfully enter into a
world in which colleges and businesses are demanding more than ever before.”

What is my passion?
Example: “l want to make a difference by helping youth understand how these skills will....| believe with your
support we can....” :

Please remember to personalize your speech for the situation and person to whom you are speaking.

Additional examples of Elevator Speeches:

Example of an elevator speech when waiting in line for coffee: Hello, my name is... and I'm a student at the
University of Puget Sound. | am interested in building on my experience and interest in environmental
sustainahility with an internship in an environmentally-friendly organization. | noticed that your bag says
“Tacoma Power;” do you work for that organization?

Example of an elevator speech when answering the “tell me about yourself’ question in an interview: | am
passionate about the environment and am interested in building on my experience and interast in
environmental sustainability with an internshig in an environmentally-friendly arganization. My Puget Sound
education taught me to think critically, write well, and make connections across various disciplines. | use
those skills in my involvement within the Sustainability Advisory Committee as we work to educate the
campus community to the importance of living green. | want to make a difference by helping people
understand how their actions affect our planet which is why | am interested in working for your organization.
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The Power of the Four Cs

Critical Thinking
Looking at problems in a new
way, linking learning across
subjects & disciplines

Critical Thinking

Communication
Sharing thoughts, questions,
ideas,and solutions

Collaboration
Working together to reach a
goal — putting talent, expertise,
and smarts to work

Four Cs and 21st Century SKkills

Communication

Collaboration

Creativity
Trying new approaches to get
things done equals innovation
and invention

Creativity

T =
Anaylze how parts of a whole
interact with each other

Articulate thoughts and ideas
effectively

Work effectively and
respectfully with diverse teams

Use a wide range of idea
creation techniques

e
evidence

Listen effectively

Make compromises to
accomplish a common goal

Create new and worthwhile
ideas

Synthesize and make

connections

Use communication for a range

of purposes

Assume shared responsibility
for work

Elaborate, refine, analyze, and
evaluate their own ideas to
improve creative efforts

lntei'ﬁret information aﬁd draw
conclusions

Utilize multiple media and
technologies

Value individual contributions

Develop, implement, and
communicate new ideas

Reflect critically

Communicate effectively

Be open and responsive to new
and diverse perspectives

Solve non-familiar problems

Demonstrate originality and
inventiveness in work

Identify and ask significant View failure as an opportunity
questions to learn
Act on creative ideas to make
tangible and useful
contribution
Habits of Mind
Critical Thinking Communication Collaboration Creativity
Thinking flexibly iR R UG (s T T o1 Finding Humor Persisting
empathy

Thinking about thinking Wity apd o il Thinking interdependently dpeliptay Bk knf)wledge Loey

clarity and precision situations

Questioning and posing problems

They use technology and digital
media strategically and capably

Construct viable arguments and
critique the reasoning of others

Creating, imagining, innovating

Managing impulsivity

They come to understand other
perspectives and cultures

Responding with wonderment and
awe

Striving for accuracy

They demonstrate independence

Taking Responsible Risks

Gathering data through all senses

They respond to the varying
demands of audience, task,
purpose and discipline

Remaining open to continuous
learning

Make sense of problems and
persevere in solving them

They build strong content
knowledge

Reason abstractly and
quantitatively

Attend to precision

Model with mathematics

They comprehend as well as
critique

Look for and make use of structure

Use appropriate tools strategically

They value evidence

Look for and express regularity in
repeated reasoning




Common Core Standards

Critical Thinking

Communication

Collaboration

Creativity

Students ask questions that focus or
broaden the inquiry
(CCELA. 6-12.w.7)

Students clarify the meaning of
unknown and multiple-meaning
words and phrases, to gain
understanding.
(CCELA. 6-12.1.4)

Students create and monitor a task

list, team roles, and a schedule for
project work

(CC ELA. 6-12.sl.1b)

questions that focus or broaden the

When students ask follow-up

inquiry.
(CCELA. 6-12.w.7)

Students integrate multiple sources
of information to address the
Questions
(CC ELA. 6-12.1i.7)

Students use formal English to
interact with experts and others
adults outside the classroom.
(CCELA. 6-12.51.6)

Students prepare for participate
effectively in a range of
collaborative discussions with
diverse partners.
(CCELA. 6-12.sl.1)

When students gather information
to address questions from multiple

and varied source.
(CC ELA. 6-12.1i.7)

Students assess the credibility,
accuracy, and usefulness of each
source of information. They decide
if information is relevant and

sufficient.

Students acquire and use accurately a
range of general academic and
domain-specific words and phrase,
and demonstrate independence in
gathering vocabulary knowledge.
(CCELA. 6-12.1.6)

Students follow rules for collegial
discussions, decision-making and
conflict resolution.

(CC ELA. 6-12.sl.1b)

Students promote divergent and
creative perspective during
discussions
(CCELA. 11-12.5l. 1¢)

(CCELA. 6-12.w.8)
Students evaluate a speaker’s point
of view, reasoning, and use
evidence and rhetoric.

Students evaluate a speaker’s point of
view, reasoning, and use of evidence
and rhetoric.

(CCELA. 9-12.s1.3)

Students understand the
approaches of others for solving
complex problems.
(CCELA. 6-12.sl.1b)

When students gather information
to address questions from multiple

and varied sources.
(CCELA. 11-12.1ri.7)

(CCELA. 6-12.s1.3)
Students evaluate arguments for
possible answers to questions by
assessing whether reasoning is valid

and evidence is relevant and
sufficient.
(CC ELA. 6-12.51.3, 1i.8; 6-12 Math
Practices. 3)

Students build on other’s ideas and
express their own clearly and
persuasively
(CCELA. 6-12.51.1)

Students build on other’s idea and
express their own clearly and
persuasively.

(CCELA. 6-12.sl.1)

Students promote divergent and
creative perspectives during
discussions.

(CCELA. 6-12.sl.1¢)

Students justify their choice of
criteria used to evaluate product
drafts, designs or revise inadequate
product drafts, designs or solutions
and explain why they will better
meet evaluation criteria.

Students give and receive critical
peer feedback, which helps them
improve their products through
iterative cycles of revision.
(CCELA. 6-12.51.1)

Students use technology to produce
shared writing products.
(CCELA. 6-12.w.6)

Students seek out and use feedback

and critique to improve products.
(CCELA. 11-12.w.5)

(CCELA. 6-12.w.5)
Students craft arguments to support
claims using valid reasoning and
relevant and sufficient evidence.
(CC Math. 6-12.w1. WHST 1, Math

6-12 Math Practices. 3)

Students produce clear and coherent
writing appropriate to task, purpose,
and audience.

(CCELA. 6-12.w.4)

Students give and receive critical
feedback to improve written
products.

(CCELA. 6-12.w.5)

Students persevere in solving
problems, monitoring, and
evaluating their progress and
change course, if necessary.
(CC Math, 6-12 Math Practices. 1)

Students evaluate the advantages

and disadvantages of using different

mediums to present a particular
idea or topic.

Students use technology, including
the internet, to produce and publish
writing
(CCELA. 6-12.w.6)

Team members decide how best to
use multimedia components, visual
displays, and digital media in
presentation.
(CCELA. 6-12.5l.5)

When students create presentation
media and visual displays.
(CCELA. 11-12.5l.5)

(CCELA. 8.ri.7)
Students recognize the limitations
of their answer to a question or
product design and consider
alternative perspectives.

Students present their ideas to a
public audience and answer
questions.

(CCELA. 6-12.51.4)

Team members share responsibility

for presenting work effectively to a
public audience.

(CCELA. 6-12.s1.4)

(CCELA. 11-12.51.4)

Students justify their conclusions
(CC Math. 6-12. Math Practices. 3)

Students make strategic use of

multimedia, visual display, and

digital media in presentations.
(CCELA. 6-12.5l.5)

Students present information such
that listeners can follow the line of
reasoning.

(CCELA. 9-12.51.4)



